Egyptian Literature and The Egyptian Book of the Dead

Subject: English

Benchmark: Hatshepsut’s Temple

Standards: 

TOPIC: Egyptian Literature and The Egyptian Book of the Dead 

MAJOR IDEAS AND THEMES: The Temple of Queen Hatshepsut, the first female pharaoh of Egypt (1498-1483 BCE), is a monumental mortuary complex that she had built during her lifetime. It was probably built by her favorite architect, Senenmut, with whom she was rumored to have a close personal relationship. Situated in the important necropolis known as the Valley of the Kings, the Temple is not only a powerful testimony to the Ancient Egyptian quest for immortality in the afterlife, but also to Hatshepsut’s own desire for immortal worldly renown and royal legitimacy in the eyes of future generations. Within the walls of the complex are representations of powerful gods with whom Hatshepsut wished her name and person to be linked: Amun, her divine father; the cow-eared mother goddess Hathor, wife of Horus and chief deity of the whole Theban necropolis; Anubis, jackal-headed god of embalming, protector of the dead (and an important figure in the Book of the Dead); Osiris, god of the underworld. Various walls and niches of the compound tell, in visual representations and in words, the story of Hatshepsut’s divine conception and birth and some of her activities and achievements as ruler. These include the rebuilding of monuments from the past and the creation of many new ones. A highly successful trading expedition to the land of Punt is also meticulously documented. Ironically, Hatshepsut’s name and image (and images of Senenmut when associated with hers) were systematically obliterated at some time after her death, possibly by her successor and stepson-nephew, Tuthmosis III, for reasons historians and archaeologists can only guess at. Although her fame was not as she wished in subsequent generations, in our time her extraordinary Temple is considered one of the most beautiful and impressive monuments of Ancient Egypt and her life and character are the source of much scholarly and popular writing and speculation.

Hatshepsut herself is an intriguing and enigmatic character. She was Queen Consort, then Queen Regent, then by her own demand, King. She was a strong and successful ruler who more often than not chose to be represented with a beard and other royal male attributes. Someone wanted to erase her from public memory. She has been portrayed in several biographies, a novel, children’s books and a book of poetry, enough of which have been excerpted in the Benchmark Readings to provide points of departure for a variety of fiction and nonfiction writing assignments. Images of Hatshepsut are directly accessible to New Yorkers through the collections of the Metropolitan Museum and the Brooklyn Museum.

The Egyptian Hieroglyphic writing system is perennially fascinating and often visually beautiful. In addition to the exploratory activities with related Internet links suggested in the Benchmark Description, interested high school students may be ready to follow up with a more in-depth view of the amazing way the system expresses grammatical relationships and to learn more about the highly valued role of the scribe in Egyptian society, subjects available on several sites. And they might be fascinated by the story of the cracking of the “code” through the Rosetta Stone, comparable to the stories of the decipherment of other ancient writing systems, including cuneiform. Art students may be interested in comparing some of the conventions of Hieroglyphic writing with conventions they observe in Egyptian art. 

The language and writing lead us to the topic of literature. World Masterpieces presents Sumerian, Egyptian and Hebrew Literature together in one chapter, introduced by a useful timeline and Humanities notes (pages 6-11.) Egyptian literature is represented by a group of charming love poems from the New Kingdom (Hatshepsut’s general era) characterized by the text as “pastoral poems.” These are not mandated for study, but their tone and imagery makes a compelling parallel to artistic imagery of the same period, as illustrated in the reproductions provided and many more that could be explored. The Book of the Dead is discussed in a section called “Ideas and Insights” (pages 36-37.) The focus is on the nature of beliefs and practices surrounding death and burial in Ancient Egypt, particularly in the New Kingdom. The notes invite exploration of the ethical-religious (and not easily translatable) concept of Ma’at, (by Hatshepsut’s time the most important value for living a life worthy of immortality.) The text also suggests that readers make a comparison between the Egyptian conception of the underworld and that depicted in The Epic of Gilgamesh. A synthesizing section on “Themes” at the end of the chapter (page 72) discusses the quest for immortality in The Epic of Gilgamesh, The Book of the Dead and The Book of Genesis, with additional literary allusions and suggested readings relevant to this theme-- one that will appear many times in the anthology. 

As the textbook explains clearly, The Book of the Dead isn’t really a book; it is a more miscellaneous gathering of spells, prayers and other writings, a kind of script for the use of the deceased in travelling through the Underworld. Because teachers will want a more substantial sample of these writings than the few lines and phrases from The Book of the Dead that are provided in the textbook, two longer excerpts for them to work with are provided as attachments to this module, along with other supplementary material. The manuscript scroll of The Book of the Dead from which these excerpts and most of the attached illustrations come, “The Papyrus of Ani,” dates from the New Kingdom, later than Hatshepsut’s reign, but roughly the same time, so in substance as well as theme, it correlates well with our benchmark. Ani himself was not a royal personage, but a scribe, and accordingly of high status, a connection to the study of the Egyptian system of writing and the scribes who were in charge of it. In terms of the three larger literary themes for the Fall Semester of the 10th Grade English course, The Book of the Dead offers possible comparisons with moral values and life goals reflected in The Epic of Gilgamesh, and more basically it shows many beliefs, myths and practices of Egyptian religion.

A note on the spelling of names: Be prepared for several different spellings and variants of proper names in various transliterations.  (Hatshepsut/ Hatchepsut/Hutshepsut, for example.) Usually, it is fairly clear who’s who.

SUGGESTED AIMS:

· What are some of the most common ideas about “Ancient Egypt”? How has “Ancient Egypt” been portrayed in stories, movies, or comics that the class can recall? What are the most typical visual images that represent “Egypt” in people’s minds? How complete or accurate are these common images and ideas?

· What can we learn from the monumental remains of the Temple of Queen Hatshepsut about her life and times in New Kingdom Egypt? What does the visual and archaeological record tell us that is factual? What impressions can we glean that are more personal and subjective? How is it possible to make a strong imaginative connection with such a distant past?

· How has Queen/King Hatshepsut been interpreted by her biographers—as a ruler and as a person? What are their points of agreement? What still remains a mystery? How did Hatshepsut herself wish to be remembered?

· How is it possible to write a “biography” of a historical figure when we have such limited information about her personal life? What resources were available to Hatshepsut’s biographers? Is it permissible to fill in gaps with guesswork or even imagined events? Did they?

· What do we know about the government of New Kingdom Egypt, and particularly about the way royal power was passed down from one generation to the next?

· What do we know about the role of  women in Egyptian society and in royal life ?

· Why has Hatshepsut captured the imagination not only of historians but also of fiction writers and poets in our own time? How have they interpreted her? In what ways have they found her a meaningful character?

· What do we know about the daily life of ordinary people at the time of  Hatshepsut?

· Who created the architecture and art of Ancient Egypt? What are some of the most striking characteristics of New Kingdom art?

· What was the system of writing in Ancient Egypt? Did it represent a spoken language? How did it work? How did it evolve? Is it similar to any other ancient systems of  writing?

· What is the Rosetta Stone? What role did it play in decoding Egyptian hieroglyphics?

· What place did writing and literacy have in Egyptian life? How was writing used? Who could become a scribe, and what was the place of a scribe in society? 

· Did Ancient Egypt have “literature” as we know it (stories, poems, plays by known authors)? What writings have survived and in what form?

· What were some important religious beliefs and practices in New Kingdom Egypt? What are the names and characteristics of the most important gods? How were they honored or  worshiped?

· Which gods were associated especially with Hatshepsut and her Temple? Why?

· What was Ma’at? Why was Ma’at important to living a good life?

· What was “The Book of the Dead” and what does it show us about the values and beliefs of New Kingdom Egypt, not only about the afterlife, but also about the way a good person should live?

· How did the Ancient Egyptians envision the Underworld and the afterlife? Was their vision of the Underworld at all similar to the vision implied in The Epic of Gilgamesh? Were their gods at all similar in character or function to those in The Epic of Gilgamesh? 

· Who were some of the great archaeologists who explored and interpreted the ruins in the Valley of the Kings and other important sites? What is their story? Is archaeological exploration still going on in Egypt? Are important discoveries still being made? If so, are there any differences between Egyptian archaeology now and 100 or 150 years ago?

· What are some of the historic preservation problems that challenge Egyptian antiquities today? How are these problems being handled?

· How has the study of Hatshepsut and her Temple and a careful reading of parts of The Book of the Dead added to or changed your sense of what life was like in ancient Egypt? Did anything surprise you? Is there any topic or idea you would like to continue to explore?
VISUAL EXAMPLES:

· Artwork in the textbook, World Masterpieces
· Photographs and diagrams in the Benchmark Readings

· Maps and illustrations available on the Internet (see “Resources”), especially color reproductions of pages from the Papyrus of Ani

· Egyptian antiquities visited in the Brooklyn Museum or the Metropolitan Museum (including, in the Met, a statue of Hatshepsut and artifacts closely associated with her)

· Illustrations in biographies of Hatsheptsut (see “Suggested Resources” attached to the Benchmark Description.)

· Photographs and reproductions of Egyptian paintings, sculpture and architecture from art history books and articles in Archaeology magazine; two richly-illustrated books especially recommended: What Life Was Like on the Banks of  the  Nile (Tme-Life Books, 1996) and Ancient Egypt:Life, Myth and Art (Stewart, Tabori and Chang, 1999)

SUGGESTED ACTIVITIES:


Many of these activities could be done in conjunction with history. 
· Before beginning this unit, the class could design a short survey of the most common images and conceptions about Ancient Egypt in people’s imaginations. What images immediately come to mind? Where have people read about or seen representations of Egyptian people, places, antiquities? What have they learned in the past about Ancient Egypt? Students can interview each other and people in the school community, their families or their neighborhood. Results could be tabulated or represented visually in a variety of ways (math and art teachers could offer advice.) Iconic images that may repeatedly emerge: mummies, pyramids, the Sphinx, King Tut, mummy’s curse, Poe’s “Gold Bug,” etc. Especially if students have “done” Egypt extensively in elementary school, this exercise could be a useful step toward going beyond what they already “know” and asking new questions, to begin thinking about Hatshepsut and her court as a real people, hieroglyphs as representations of a spoken language. Why, for instance, are we so fascinated today by mummies? What did the Egyptians really believe about the afterlife? Why is Egypt so strongly associated with mystery and magic, spells and curses, in people’s minds? 
· After you have learned about Hatshepsut’s Temple complex through slides and a selective presentation of excerpts from the Benchmark Readings (probably in the history class): In small groups, list the known facts about Hatshepsut and her reign. Include especially things that Hatshepsut herself wanted to be remembered for. (The last benchmark reading, “Deir el-Bahri Mortuary Temple of Hatshepsut,” http://members.tripod.com/~ib205/hatshepsut-temple.html contains descriptions of carved scenes of Hatshepsut’s reign, and both biographical selections by the Egyptologist Joyce Tyldesley offer much interesting factual information as well as historical speculation. The Metropolitan Museum website http://www.metmuseum.org/collections under keyword “Hatshepsut” gives pcitures and good short descriptions with historical information of a statue of Hatshepsut and other artifacts connected with her reign.) Do a freewriting in your reading journal about your subjective impressions of Hatshepsut. What kind of a person was she? What more would you like to know about her?
· Historical Biography: Read the pages on Hatshepsut in Joyce Tyldesley’s Daughters of Isis and the introduction to her full historical biography, Hatchepsut the Female Pharoah. What questions does she raise about Hatshepsut’s life? What kinds of historical sources does she list as possible evidence for constructing a life of Hatshepsut? Make a list in your reading journal. Now read some selections (chosen with your teacher’s help) from Hatchepsut the Female Pharaoh and examine how the author has used more than one of these sources. Make notes in your reading journal about examples of the author’s use of different kinds of sources. Does the biography answer any of the questions you had about Hatshepsut’s life? Use your reading journal responses as a basis of class discussion.    
· Read pages 160-172, the conversation about the design of the temple and the coronation scene, from Pauline Gedge’s novel about Hatshepsut, Child of the Morning.  (See “Suggested Readings” attached to the Benchmark Description). Write a personal response in your reading journal. Was this scene convincing? From whose point of view was the story told? What believable human feelings or behavior were portrayed? Did this portion of the story make you feel involved, or in some other way capture your interest? In general, do you enjoy historical fiction? What other books of this kind have you read? How is this recreation of Hatshepsut’s story different from the presentation of her life in Joyce Tyldesley’s historical biography? After you have written your own comments, work with a partner or in a small group to make a list of all the historical details that the author uses to recreate an accurate historical setting. Are these details believable in the way they are presented? Where do you think the author got the information for these details? How do these details contribute to the telling of the story? Use your group findings as a basis of class discussion, perhaps to be followed by a group presentation 1) of criteria for believable, enjoyable historical fiction or 2) of a list of some of the differences between historical fiction and nonfiction, based on specific examples from the two authors.

· Using Pauline Gedge’s writing as a model, write another scene from Hatshepsut’s life, either from her point of view, or the point of view of a member of her family, the royal court, or the common people. Keep the scene short, and concentrate on using believable historical detail that you have researched from various resources on New Kingdom Egypt. Share your scene with your classmates by putting it in a class book after reading it aloud in a small group.

· Read the excerpts (presented in the benchmark readings) of Ruth Whitman’s poems from Hatshepsut Speak to Me, a dialogue in poetry between the poet and Hatshepsut. First, read all the poems to yourself. Then, with a partner, read some of the pairs of poems as a dialogue. Which poems did you choose? Why? What ideas or images especially appealed to you? Now, reread just the poems written in the voice of Ruth. In what ways does she identify parts of her own life with Hatshepsut’s life? Next, read just the poems that are in the voice of Hatshepsut. What events and personal details does she tell in recounting the story of her life? What portrait of Hatshepsut does Ruth Whitman paint in both parts of the dialogue? What is her interpretation of Hatshepsut as a person and as a ruler? Is this picture like the portrayals by Joyce Tyldesley and Pauline Gedge, or is it different in some ways? Write responses in your reading journal as notes for a class discussion.   

· Using Ruth Whitman’s poems as a model, write a short dialogue in poetry between yourself and Hatshepsut (or another Egyptian character of your choice.) You could also write a couple of short poems in your own voice in response to some of the artifacts or other antiquities from Ancient Egypt that you have seen in reproduction or on a museum visit, thinking about your personal response to their meaning and associations. Remember that the language of poetry is concrete and vivid. 

· Find out about Cleopatra’s Needle, the obelisk in Central Park, behind the Metropolitan Museum. When and how did it come to New York? What is its connection with Tuthmosis III? 

· Rebus Writing: World Masterpieces (page 8 in the Teacher’s edition) states that it is unusual for a writing system to use the rebus-principle from the beginning, as the Egyptian system did, because it usually takes time for this principle to evolve in a writing system. What inferences do scholars draw about the Egyptian debt to the Mesopotamian writing system? What is a rebus? In pairs or small groups, try to write something using the rebus system. Then, try to translate each other’s rebuses. If you were to invent a standardized rebus system for all the consonants in the English language, what symbols would you choose? 
· Cartouches: Research the cartouche, a kind of royal name tag seal in hieroglyphs. Look at the cartouche of Hatshepsut. http://www.bediz.com/hatshep/cartouche.html and read the text. Use the Harcourt, Brace School Publishers website http://www.harcourtschool.com/activity/cartouche/cartouche.html to see pictures of the cartouches of  other pharoahs, Akhenaton and Rameses III. Use the same site to create cartouches of the first names of several students in the class. Post them and see if the rest of the class can use what they have learned about hieroglyphic writing to identify the owners of the cartouches. What is the relationship between the student cartouches you created and the rebus system? Today the work cartouche is used in architecture to describe an ornamental crest often used to identify the building, but sometimes bearing generic ornament and sometimes plain.

· In pairs or small groups, research the Egyptian system of writing. How did hieroglyphic writing originate? How did it evolve? How does it work? How was it deciphered? Does it have a grammar? Does it represent spoken language? Begin your research with the British Museum website and be sure to do the interactive editing project in the section on the Scribes. Be sure to also use several of the other Internet sites listed below.This is a big topic that can be divided up among the groups in the class, with different aspects of the topic presented by each group. Each presentation should include graphics along with explanations.

· Research the decipherment of hieroglyphic writing through the discovery of the Rosetta Stone. When and where did the decipherment take place? Give a short, clear oral report that includes both the history and an explanation of exactly HOW the Rosetta Stone was used in deciphering the Egyptian writing system. Compare this decipherment to the way cuneiform writing was decoded. (When and how did that happen?)

· Where did the earliest writing system in human history originate? Use the links offered on ANCIENTSCRIPTS.COM http://www.ancientscripts.com/news.html under the date April 16, 2002. Research the four articles cited and write a clear paragraph summarizing the latest findings about “King Scorpion” and the possible implications for a new understanding of early writing systems. Was Egypt ahead of Sumer?   

· Research the names and characteristics of the most important gods and goddesses of Ancient Egypt. Begin with the ones that were especially associated with Hatshepsut. (see the Benchmark Readings). Then look up the gods and goddesses that were associated with the Underworld, particularly Ra, Osiris, Horus, Hathor, Anubis and Thoth, among others. Decide with your teacher the most effective way to present your findings so that the class will remember the information and be able to use it as you read from The Book of the Dead. The books listed below are excellent sources. The British Museum website is the best starting point on the Internet and the most fun to use. A handy checklist is on http://emuseum.mankato.msus.edu/prehistory/egypt/religion/godslist.html 

· Make a general comparison between the character of the Egyptian gods and their function in human life and those of the world of The Epic of Gilgamesh. Decide on an effective graphic presentation of similarities and differences.

· Research in depth the meaning of Ma’at, the name of a goddess and also the name of an important, but only partly translatable, set of moral values that defined a good life and even the stability of the country. Use the resources listed below and Joyce Tyldesley’s discussion of the role of Ma’at in Hatshepsut’s life. (Hatchepsut, the Female Pharoah, pages 8-10; also see further references in her index.) Be sure to read the explanation from Richard Hooker’s Ancient History Course website. In a well-organized paragraph, summarize your findings. List your sources.

· Research the Egyptian understanding of life after death. Try to understand the importance of the heart, and the possible alternative destinies of the deceased-- in relation to Egyptian funerary and burial practices (including mummification and the many offerings that were placed in tombs.) What happened if the deceased did not pass all the tests in the Underworld, especially the weighing of the heart? Through what sources have Egyptologists learned about these beliefs? Make a diagram or a drawing of the journey of the deceased through the various stages after death, according to Egyptian beliefs.

· Introduction to The Book of the Dead: Read pages 36-37 in World Masterpieces (description and interpretation) and also page 72 (the quest for immortality.) See other suggested resources for valuable descriptions and interpretations. You will find a worthwhile narrative summary of the contents of “The Papyrus of Ani” in the article “The Book of the Dead,” by Caroline Seawright, on the Tour Egypt website http://www.touregypt.net/featurestories/bod.htm Teachers will want to read Richard Hooker’s  Introduction The Egyptian Book of the Dead “The Coming Into Day,”  from his World Civilizations course http://www.wsu.edu:8080/~dee/EGYPT/BODINTRO.HTM (See “Resources” below for more.)   

· Pictures from “The Papyrus of Ani” can be found on a couple of websites: http://www.noxtempli.com/Papyrus/Ani37.html and http://www.providence.edu/dwc/egypt4htm which links to any easy to read table of contents of the whole E. A. Wallis Budge translation The translation, in turn, is available in plain textfile at http://www.lysator.liuse/~drokk/BoD The table of contents will be helpful in locating plates relevant to certain sections of the papyrus. (The illustrated parts of the scroll were separated from the text by E.A. Wallis Budge in the course of  his bringing the “Papyrus of Ani” to the British Museum.) The Time-Life book listed in the “Resources” below also has wonderful color reproductions from the papyrus, as does the website listed in the “Resources” below that also uses pages from the “Papyrus of Hunefer.” 

· Excerpt from The Book of the Dead for class reading and study: Hymn To Osiris http://members.tripod/~zeptepi/BOD/hymnosiris.htm (Attached to this module) What powers and qualities of  Osiris are addressed and praised? 
· Excerpt from The Book of the Dead for reading and study: “The Coming Into Day” Book Of The Dead, Chapter 125, “The Judgement Of The Dead” (Also attached to this module.) This presentation of the text is taken from a website under copyright. http://www.wsu.edu/~dee/Egypt/BOD125.HTM Permission may be needed to use it. It is offered here because it was the most readable and attractively presented version found on the Internet. Read the list of sins that Ani (the deceased) denies having committed in the “Introduction,” the “Negative Confession,” and “Address to the Gods of the Underworld.” Make a list of: 1) Sins that are relevant to his relationship with the gods and his religious responsibilities and 2) Sins that are relevant to his behavior toward other people, his ethical and social responsibilities. (Do you see any differences between the Egyptian and the Sumerian concept of sin?) In the rest of the text excerpt, what ritual behavior or magical practices seem to be implied? What actions of the gods does the spirit of the deceased seem to fear and try to prevent? What ethical/moral values are reflected in these lists? Which of these values seem most important to you in thinking about life today? Writing Assignment: Think about a list of ethical values (as distinct from religious ones) for relationships among students in high school. Imagine that each graduating senior has to make a “negative confession.” Create an appropriate list for a graduating senior to recite. What if the list were of affirmations, rather than denials? How would that change the tone and language of the list? What about the audience? Would a list of denials (or affirmations) to the faculty and administration be different in content from such a list recited to friends? Write a short personal essay reflecting on these questions, or write a poem or short story incorporating your lists in some way. 
· Historical Fiction Writing: After studying ancient Egyptian beliefs about the underworld and the afterlife and after studying the judgment scene in the Hall of Ma’at from The Book of the Dead, write the scene of Hatshepsut’s own moment of judgment. How will she answer the questions about her life and reign? How will her heart weigh against the sacred feather of Ma’at? Write a dialogue for her, using some of the list of denials in The Book of the Dead. Make a counterpoint between the “script” and her thoughts. 

· Make an easy to understand chart comparing Sumerian and Egyptian beliefs about life after death. Use your reading of The Epic of Gilgamesh and The Book of the Dead in addition to other research.

· Independent Reading: If you enjoy poetry, read the selection of Egyptian poems in World Masterpieces and think about the questions that follow each one. Which poem is your favorite? Illustrate the poems with your own drawings for a classroom display, or copy out some of the nature imagery in the poems and show these examples parallel to pictures of animals, birds, flowers and other aspects of nature that you have found in Egyptian art or hieroglyphic writing. 

· If you enjoyed the excerpt from Pauline Gedge’s historical novel about Hatshepsut, look for her many other novels with Egyptian historical themes. Amazon.com will give you “editorial reviews” that describe the content of the novels and evaluate them. Agatha Christie, the mystery writer who was married to Max Mallowan, an archaeologist of Mesopotamia, spent much time with her husband on archaeological digs. Some of her mysteries involve Egyptian archaeology. Naguib Mahfouz, the Nobel Prize-winning contemporary Egyptian writer has written a novel, Akhenaten: Dweller in Truth, about a New Kingdom pharaoh who ruled years after Hatshepsut. He was considered a heretic because he imposed a monotheistic religion on his kingdom. You may want to try some of these books.  .

· Learn more about some of the personalities involved and some of the most dramatic discoveries in the field of Egyptian archaeology, including work being done today. Try to find out whether the techniques and goals of archaeological research have changed over time. 

· Find out what preservation issues are paramount in Egyptian sites today and what is being done to address them. Are any sites in the Valley of Kings in danger? Archaeology magazine and the World Monuments Fund, both available on the Internet, are good places to begin.

RESOURCES:

Ancient Egypt, General Background 

· Fletcher, Joann. Ancient Egypt: Life, Myth, and Art. New York: Stewart, Tabori & Chang, 1999. This book is beautifully illustrated with color photographs and reproductions, including a picture from The Book of the Dead of the Scribe Ani showing Ani’s winged spirit leaving his body. There is an excellent explanation of hieroglypic writing. The main focus is on religious beliefs, rites and magic, with a whole section on the underworld, “The Realm of Osiris.” The text is very readable, a fine source for high school students. 

· The Editors of Time-Life Books. What Life was Like on the Banks of the Nile:Egypt 3050-30 B.C Alexandria, Virginia: Time-Life Books, 1997. This is part of the excellent “What Life was Like” series, richly illustrated in color. Photographs of the geography of the Nile Valley are visually stunning and imaginatively revelatory. The book offers an abundance of historical information and excellent discussion of daily life and religious beliefs. Hatshepsut’s expedition to Punt is given a two-page illustrated spread and a map The focus on architecture and building is pertinent for our benchmark study, as is the long chapter about funerary practices in relation to belief in the afterlife and the underworld, with illustrations from tombs and sacred texts. (There are many illustrations from The Book of the Dead, including the weighing of Ani’s heart.) Another excellent reference source.

· http://emuseum.mankato.msus.edu/prehistory/egypt This is the site recommended in the benchmark description. It contains a wonderful fund of information, attractively presented and accessibly indexed. There is a convenient checklist of gods and goddesses with their roles and attributes (and variant spellings). Students will enjoy many of the “daily life” topics, which run the gamut from geography to religion to clothing, hairstyles, beauty aids, even plumbing—and much more. Any of the “Suggested Activities” above that require research can fruitfully use this site.

· http://www.ancientegypt.co.uk/staff/main.html This is the British Museum’s website directory page for teachers. As with the Mesopotamian site, there is an excellent set of categories with a clear educational rationale and great interactive activities.
Religion, Magic, Ritual, Beliefs About Life After Death

· The British museum website (above) offers a wonderful page with pictures of gods and goddesses to click on. Informative and fun.

· Richard Hooker’s World Civilizations site offers a wealth of information about and interpretation of the gods and religious practices, and much about the underworld

· Ancient Egypt, by Joann Fletcher is a wonderful source for religion and ritual.

· http://eawc.evansville.edu/essays/howard.htm Exploring Ancient World Cultures: Essays on Ancient Egypt. “The Egyptian Culture Reflected in Worship,” by Deborah Howard. A good short introduction.

· http://www.pantheon.org/articles.htm Descriptive sketches of the gods, with images.
· http://carlos.emory.edu/ODYSSEY?EGYPT/myth.html Pharaoh, religion, gods and goddesses, death and burial. For much younger students, but well done and with good illustrations.

THE BOOK OF THE DEAD 

· http://touregypt.net/godsofegypt/maat2.htm “Ma’at, Goddess of Truth, Balance, Order…,” by Caroline Seawright. A good, short explanation; refers to the Temple of Ma’at at Karnak, probably built by Hatshepsut. This is one of the articles from the Tour Egypt site.

· http://members.aol.com/egyptart/maat.html “Ma’at the Goddess of Truth;” a one- page illustrated description with links to other deities and the concept of the feather of Ma’at.
· http://www.wsu.edu/~dee/EGYPT?MAAT.HTM “Ma’at Goddess of Truth; Truth and Order,” from Richard Hooker’s World Civilizations course. Calls Ma’at the most important goddess, “a teenage girl goddess who was often represented as a pair of twins.” A thoughtful discussion of the philosophical importance of Ma’at as the concept of the “rational and orderly working of the universe.” Shows the inheritance of the idea of Ma’at by the Greeks and then the early Christians in the idea of logos. 

· http://www3.sympatico.ca/untangle/egyptotd.html Table of contents for the E. A. Wallis Budge translation of The Book of the Dead (Papyrus of Ani); links to the text are clearly listed by the topic title of each section.

· http://members.aol.com/egyptart/book.html An introduction to The Egyptian Book of the Dead, with the annotated summaries of the following passages: The Funeral Procession of  Ani; Entering the Afterlife; The Hall of Maat;  Judgement in the Hall of Maat;  Fields of Peace. The summaries offer detailed annotations of what is happening in illustrated scenes from the Papyrus of Ani or the Papyrus of Hunefer (both in the British Museum), with links to important names and terms. This is a vivid and informative site.   

· http://:www.jbeilarzde/ellis/egypt.html Excerpts from Normandi Ellis’s translation, Awakening Osiris: The Egyptian Book of the Dead (1991). The language is very different from E. A. Wallis Budge’s rendering! 

Writing and Language in Ancient Egypt: Hieroglyphics and Scribes

· http://www.ancientscripts.com/egyptian.html Egyptian Hieroglyphs An excellent short synopsis with interesting links.

· http://www.torstar.com/rom/egypt Egyptian Hieroglyphs A visually attractive, clear, direct (and brief) explanation of hieroglyphic signs: phonograms and ideograms. The page is illustrated by the royal cartouche of Ramesses III. An excellent starting point before getting into more detailed descriptions and explanations.

· http://www.wsu.edu:8080/dee/EGYPT/MEDU.HTM “The Words of the Gods” Hieroglyphics is part of Richard Hooker’s World Civilizations Course—a must for teachers’ background. This section, a short and very readable introduction with a powerful interpretation of the sacred importance of writing to the Egyptians, will be accessible to students.

· http://emuseum.mankato.msus.edu/prehistory/egypt/hieroglyphics/heiroglyphics.html The “Hieroglyphic Alphabet” page (with glyph-consonant equivalents) is a needed reference for the “Hieroglyphic Tutor” sequence. The “alphabet” page is decorative and well worth printing for reference or classroom graphic display.

· http://www.fnspo.cz/mmm/egypt/hiero/11.htm This is the first of a series of seven lessons on the ancient Egyptian language. They are beautifully presented, with extensive examples of grammar and vocabulary, in much more detail than needed for high school research, but well worth looking at for a view of the intricacy and highly developed nature of what some people think of as simply picture writing. Don’t miss this site!

· http://www.stanford.edu/~thare/regypt/index.html “On Reading Egyptian” is a fascinating, richly illustrated, intellectually sophisticated discussion of the nature, grammar and conventions of hieroglyphic writing. The text is more suitable for teachers than students, but some of the illustrated examples will be very interesting and understandable to students.

· http://touregypt.net/historicalessays/discwriting.htm Tour Egypt, a website of the Egyptian government, has a number of short articles (of uneven quality) about many aspects of ancient Egyptian life, art and culture. This one is an interesting account of the history of writing, and particularly of writing materials and papyri (including the Papyrus of Ani, The Book of the Dead). 

· http://www.isidore-of-seville.com/hieroglyphs/index.html Hieroglyphs! A web guide and directory to Egyptian hieroglyphs. This is an excellent site, geared to both adults and children, with an extensive list of links.

· http://www.bediz.com/hatshep/cartouche.html This page from a site that is very interesting in itself, gives a picture and a good explanation of Hatshepsut’s cartouche.  It can be followed up with a link that offers view of more cartouches and gives students a chance to translate their own name into a cartouche, at the Harcourt Brace website: http://www.harcourtschool.com/activity/cartouche/cartouche.html. The Rosetta Stone was finally deciphered partly because Champollion figured out the hieroglyphs in Ptolemy’s cartouche.

· Article from the New York Times, April 16, 2002, “Carving of a King Could Rewrite History,” (attached below) discusses recent discoveries at Gebel Tjauti, possibly related to “King Scorpion,” that raise the question of whether the first true writing in human history may come from Egypt, not Sumer. This is a fascinating and very controversial idea. 

The Rosetta Stone: How Egyptian Hieroglyphs were Deciphered

· http://www.mrdowling.com/604-rosettastone.html“Mr. Dowling’s Electonic Passport: Ancient Egypt” A very simple description with a couple of links. Raises the question: What might a modern Rosetta Stone uncover?

· http://www.kidsconnect.com/AncientEgypt/RosettaStone.html A short, informative description that includes brief information on Champollion and an excerpt of the text of the Stone in translation, plus a few links to visual materials. A good starting place for student research.

· http://www.ancientegypt.co.uk/writing/rosetta.html British Museum site. Another very simple presentation in question and answer form, illustrated by two photographs of the Rosetta Stone, one a detail of hieroglyphic and demotic script.

· http://emuseum.msnu.edu/information/biography/abcde/champollion_jean-francais.html A brief, factual biographical entry on Champollion. Links to the Rosetta Stone and the Louvre Museum.

· http://logos.uoregon.edu/explore/orthography/egypt.html#decipherment “Egyptian Hieroglyphics” is a short (two page), readable description of the evolution of the Egyptian language, with a page on the Rosetta Stone, explaining briefly how it came to be deciphered.

· http://emuseum.mankato.edu/prehistory/egypt/hieroglyphics/rosettastone.html The Story of the Rosetta Stone, “Finding a Lost Language.“ More difficult reading, but an interesting short narrative of the discovery of the Rosetta Stone in the context of the history of attempts and partial successes in the decipherment of hieroglyphics, leading up to Champollion’s success. This account has been criticized (see below) for unspecified historical inaccuracies, but it is still interesting—and it shows that Champollion wasn’t the only one who contributed to cracking the code.

· http://www.stanford.edu/~thare/regypt/Rosetta/rosetta1.html “Rosetta Rosetta” This is part of a site called “On Reading Egyptian.” The academic language may be too difficult for students, but this is a fascinating step by step explanation, with pictures, of how Champollion managed his decipherment. This is a site definitely worth looking into, with the help of a teacher. Students should read the page on cartouches first. 

· http://pw1.netcom.com/~qkstart/rosetta.html “Text of the Rosetta Stone” This full translation is interesting in itself, because it shows what was considered praiseworthy about Ptolemy, and because it illustrates the complexity of the text that was eventually deciphered.  

· http://www.isidore-of-seville.com/hieroglyphs/2.html “The Decipherment” is an interesting list of links for the Rosetta Stone. Note that it lists The Story of the Rosetta Stone, “Finding a Lost Language,” by  Strachan and Roetzel (one of our references), but criticizes it for a historical portion “riddled with errors.”

Egyptian Archaeology and Historic Preservation

· http://emuseum.mankato.msus.edu/prehistory/egypt/archaeology/epgyptology.html “The History of Egyptology” is an attractively illustrated, readable narrative with links to one of the past greats, William Flinders Petrie, and to Kent Weeks and his contemporary work in the Valley of the Kings. There are also suggestions about new methods and new questions being addressed in our times. 

· http://emuseum.makato.msus.edu/prehistory/archaeology/archaeologists/index.html Offers short biographies of a list of ten archaeologists, past and present, including E. A. Wallis Budge, the translator of the “Hymn to Osiris” and other sections of The Book of the Dead. There are links to further information about the living archaeologists and their current projects. One contemporary archaeologist, Zahi Hawass, an Egyptian, is involved in the restoration and preservation of the Sphynx. There is a link to his discussion on NOVA of preservation problems associated with this work.

· http://thebritishmuseum.ac.uk/egyptian/ea/fieldwork.html This page from the British Museum site (Department of Ancient Egypt and Sudan), “Excavation and Fieldwork,” offers links to recent and ongoing work, and you can click on a photo of a tomb excavation of 1999 “to hear what a dig sounds like!” This is only one of a number of institutional sites from which students can get firsthand information about current archaeological work in Egypt.

· http://touregypt.net/featurestories/restore.htm An article by Mark Walters, “Restoring Egyptian Monuments,” gives a brief rundown of some of the problems that face the historic preservation of Egyptian antiquities and some of the processes involved in the work. A thought-provoking tie-in to the theme of preservation arts. 

· http://www.thinkquest.org/library/lib/site_sum_outside.htm1?tname=3011&url=3011/egypt1.htm  “Archaeology Adventure” is a site created by high school students in 1996 as a ThinkQuest Internet Challenge entry.

· http://www.touregypt.net/featurestories/travel.htm “A Brief History of Early Travelers to Egypt,” by Marie Parsons. A readable series about travelers, explorers and the beginnings of Egyptology.

· Archaeology magazine is available online. Archived articles can be accessed by subject. 
ATTACHMENTS:

Two excerpts from The Book of the Dead obtained from the Internet

Article from The New York Times.
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